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Commonalities Difference Issues Solutio: Summary

Goals of this talk

> illustrate the commonalities and differences between ancient language textbooks devised for
secondary school and university-level learners

» highlight the inherent issues of university-level books, esp. for ‘smaller’ languages
> propose a constituency-driven approach to remedying these issues
> case study: Classical Armenian

il

UNIL | Université de Lausanne



Commonalities Differences Issues Solution
0000 000 [e]e]e} 000

Structure

Ancient language textbooks: commonalities

Ancient language textbooks: differences

Issues: exoticity, constitutional diversity, offer limitations
Proposed solution: integrative constituency-based tailoring

Summary
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Ancient language textbooks: commonalities

» gradual introduction of new grammatical information and lexical items
(thus gradually expanding the learner’s ZPD; cf. Wass AND GOLDING 2014, updating
VYGOTSKY)

» morphological, syntactical (, and stylistic) exercises
(always uni- [TL—L1], often bidirectional; other types of problem-based learning, cf.
MCPARLAND ET AL. 2004)

> reading exercises adapted to learner competence
(often adapted texts; sometimes adapted w/o apparatus and unadapted with apparatus)

> etc.

il

UNIL | Université de Lausanne



Commonalities
@000

Ancient language textbooks: commonalities

» gradual introduction of new grammatical information and lexical items
(thus gradually expanding the learner’s ZPD; cf. Wass AND GOLDING 2014, updating
VYGOTSKY)

» morphological, syntactical (, and stylistic) exercises
(always uni- [TL—L1], often bidirectional; other types of problem-based learning, cf.
MCPARLAND ET AL. 2004)

> reading exercises adapted to learner competence
(often adapted texts; sometimes adapted w/o apparatus and unadapted with apparatus)

> etc.

Goal gradually build TL lexicon, grammar, syntactic and stylistic awareness;
ideally introduce elements systematically for later reference
(e.g. by abstracting recurring endings from paradigmatic forms)
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Example I: Latin (FINK AND MAIER 1997)
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Example I: Latin (FINK AND MAIER 1997

ach Vergl Aeneis VI 756 ~890)
Blick n die Zukunt wicht Juniek den Gotterboten
ol bei D100 Sebleben W Ly rinnern. Darum ver=
e
3 erheimich Karthato ki)
e b lictam mortem sbi ipsam consciv
Vecpilm Didencn 3> “"; o e venisse memoriae prodi
Acncam autem navibt i feros descendil PATEUE in sedibus beatis de
i um duxit et
o g ST SO o mpor o e
© Nunc b g, €35 e i
yocahit,et o tua a1 dooc bunt, qui arces in montibus
Videisllo rege. qu Albac Longacregnabunt. 4
o ponent, Nomentum et Gabios urbemque Fidenat
| Quac tum ..u.,,mwm ‘e sunt sine nomine terTac.
| e o et prodam,  utem audics stupebisque
| 12 Romulus ll qui Romam condet svoque omine diet, gui
| circumdabit, qui primus regum Romanorum
[ eyt bt Gnesqc mpet popa
15 gentium obi teraram pacem dabi
Vo Tagimam i, g suprbum, B, g Tl e
urbepellet i civiate lbera primus consul rit? Visne® videre Scipionem e
| 1s. llum, qui de Hanibale riumphum agt, magnumque llum Catonem cete= Acncasapud s
tosque consules clros et duces et imperatores? el i Sl oo
T enim. Acnea. auctornovae gt rs, cique gent,genti Romanorum, b e des Ave |
| 1 ceterae genics parchunt o o Rl i g e
mperia Romanorum iusta crunt pacemque et mores populis dabunt, et o Yortle JTS‘.,‘:‘“.:".: o
Victis parcent, superbos autem debellabunt h auc!
s Tod Crob S e S s bt B e e e, e
T chncce et e e 2) a8 et e Uneridinchen i e Uerwal e Al Ancas all e b der
. e (i Ko Sohicht n
| Tt peron S, Wl e Sl vescraghen. an el e Ve
Tl Link et der und cinem
[ 0 e e i A, e sind s el i Pt :v.u;uumnlle\etkndel\lenlum«nummhm Hlammeto, Umicone T, D S b
WelchesSelbsverstandsis de o Jpapd e e Za . Rechs g d g s Elysa. e
s erkennst du in dem Textl wachtder ,“....m.':.'..m.m..mum-- Ralisont der Gersehien und Frommen, Hicr endiich
Tl bie ien M Aness e Vaer Anchis, der i dc Selen
uu.ummu kmmrmr fen Gri Honighu A Fulherin Roms
; den Grieche lon Oepenton SarerntHr wimmn i 25
oy dcl i - fere admonere solebat: 28
is, fili vestr e :muhm 3 Pucros vestros non benel
gy et s e e
entibus parebits: i rt i Rom T o fatum vos opprionet Dicera eAih i moc s debemus.
ool pacorend g e’ pro esmes il nis nocet, qui malis parcit.
| Tiquamials 2)birberss: Femde, b Egolulul wego eris.
| (Grabschi)
8
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Example I: Latin (FINK AND MAIER 1997)
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Example II: Classical Armenian (THoMSON 1989)
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16
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35
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40
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Aorist indicative
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Example II: Classical Armenian

Lesson V

Present and Aorist Stems

So far we have discussed the formation of the present and

vulllil. Since in the aorist such sulfixes as -wfi- are dropped, it
1l be helpful to discuss the morc common examples before
ucing the aorisL

‘The most common suf.  is -wli-; such verbs have -k, -l or

-l as endings.
E¢  wphulbd 1 throw (pasive: wplpuh)
bt I descend
Chnulpd 1 dic
waGhe 1 bogin
qupdubud 1 am asionished

mpulad 1 swea

Also with a suffix ~wl- are the factitives in -, which
is added 10 the root of the verb (not the present stem):

Eg  mualhf 1 study, leam cf. mumul sudy, learning)
mumgubbe 1 teach

. Suffix - or -Gy~ ; these are all middle in form, with two
irregular exceptions:

Eg  pught I hide
alvghit Ifiee

a7
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(THOMSON 1989)

LESSON V

LESSON V
Th corresponding facuives arc pugmgull bl But Acive —
o all facitives a qie regr
the i Sing. Pl P
[ ey e “
Zhe tporbe wp gy
“The exceptions aret Thow -

Bubughd 1 know (a per
Shqulgt 1sin o n:-.e sin - plurale tantum) Thus for wak and strong aorists wo have tho following paradigms
ctive
4 Suffix -8t These are all irregular.
L ubpligh* uhphyy
R e pm;- pnm o phphg

Eg  wnfhl 1 do, make; aorist: mpwph
wiphe s Sobrlug shright

w1 receive;

it 1 place; orist kb

1w aorist: nupsh
iphninuf 1 read; aorist

ot et examples see M §110, 114, o

If the 3 sing. active is monosyllabic, an augment k- is added,
ept where the monosyllable. begins with a vowel. So hphp but
(from w3k 1 lead)t. In post-classical Armenian an augment
also added 10 w etc. but in the form bud (ot bwd).

5. Suffix -bi- only a few examples, all in the -uf category.

In the middle/passive the corresponding paradigms arc:

Eg hpabud 1 approach (cf. Whpd ncar)
punghllad 1 am hungey (cf. pung hunger) N— I
2. uhphigun uhpbgusp Phran phpage
3 uppbgun. uhpbgul Pl phpall
st Indicaiive
e . s for the Formation of the Aorist
i “weak” o “first”
The aorist stems aro of two types: the so-called
aorists, which add the sulfix -kwg- of -g- o tho root; and the - e
Somcalled "sirong" or “second” aoriss, which have 1o suffix between S bt
the verbal root and the aorist cdings. In all cascs the special Fe jaten =t

suffixes of the present stem Gf any) are dropped.

In the sorist indicative there are active and middie forms.  AS
in the ~b/- it groups, some verbs are only found in the
‘middle/passive form. The cndings arc:

suffix -huig changos o ~hg- according 1o rulo 5 of Vocalic

augment is also found in the rarc monosyliabic aorists: ¢.g
- (1 placc).
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Example II: Classical Armenian (THoMSON 1989)

LESSON V LESSOY,

Egwalmd (@ take, rossive) wnh by LW, b by hudpus wyu® b Apbhg hish®
(1 warm mysell) ghiuy o

o wam )8 puly wgubbpngl bibd b gunugtd b qlughl b Sugbae.

ghnfioul
mbmd (1 read) plphpgwy E ! b
* am ;1:'3 ss. by pplvc4) whupl qB%, brlhp qught Jupguubnb, puig
b @ awako) qupples A pcupmgll) gt b s % s
wpul

qupplinul
(See further M §116)
es
Note that this verb governs the Dative.
Yy s the suppletive aorist of mGh.
+ Acc. or a simple Dative.
hpph + aorist: "when, after”, For other uscs sec Lesson IV, n7
and Lesson VI, nd.

everal verbs in Armenian
e

In addition to these irregularities, s
most

have different foos for the prescnt and aorist stems.  The
common such suppletive verbs are:

- 1 got hold of, :
it Gy hullghipa can come before of after the noun.
" 1 come) bk sec furthor p. 92 1 6, oy is indeclinable: it is n adverb Gn great amounss) bu Gan be
g 1 e with nouns.
0 g0) gnquy se0 furlher 7. 92 , Noie use of demonstrative sulfi

mlulf (1 drink) wpph
mulad (1 ca0) Yapuy see further p. 92
Gt lead) wupuy  sce funher p. 92
Gubughd (L know, recognizo) dulhusy

READING: The following is & simplified version of
Learn the vocabulary® and study tho synia

The teacher met the disciples and said: “Whero Gf) are you

" Thoy replicd: "Great miracies were rovealed (0 the soldiers

b mhw qunubbug® wyulhpang
We arc going 10 sec the place where (nip) the

6 B
(@hunss b Bpybr wghQc) duppuniab.
gupnllpnul® Bu 0 kG b punugt b
hppluc®) olught, whu quupulutel el " The teacher was astonished and went out of
wuwilhghl pubulmjuyhahgh quihtul. b o When they reached the place where the.
dmnmihgut hulahpa® dhpmlel, b wpdup J:r* mm;:‘"’ d Ls pidot
mplulugl. b quupalpalpl wnGa G qupdupd b wnlt X i nd said: “This report is
The soldicrs said that they saw miracles because they

d moncy from the priess”

it ok

TWords whose Torm is explaincd in ihe noics by u reference 10 &
Jater lesson should mercly be learned as items of vocabulary.

52
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Example III: Sanskrit (RUPPEL 2017)
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Example III: Sanskrit (RUPPEL 2017)

CHAPTER 18 Like thematic verbs, the various athematic verb classes differ in what is added to the root in order
18 & to form the present tense stem: 18
Athematic Verbs I
In Class II verbs, endings are added directly to the root. No additional affixes are used.
Example: Y o g0’ 1" S6 QT 1 go) 19 PLEH: ‘we go'
In Class ITT verbs, the root is reduplicated (see below on ‘Reduplication (Class IT verbs)). No
other affixes are added. Example: Vg to sacrifice” 1* Sc @I, 1 P1. gH:
Athematic Verbs: Formation n i ! e in zero grade, but in each class a

'The present stems of all verbs encountered so far have had one feature in common: they end in

-a. In grammatical terminology, this -a is referred to as the ‘thematic’ vowel. Compare Class 1 V%

‘o carry’ -» -, Class IV V&Y 'to be excited” —» §-, Class VI VR ‘to write’ - and Class Class V roots add the suffix -no- (strong)/-nu- (weak) after the root.

XV ‘o steal’ -» ¥R, In addition to these four classes of ‘thematic’ verbs, there are six classes Example: V3T ‘to obtain, get’ 1+ S SMHTH, 14 Py SIGH:

of ‘athematic’ verbs. All athematic verbs share two features: As their name suggests, their present
d d in -a.

different affix is added to the root, and this affix then shows strong and weak forms:

‘The -u- of the 1 Du and Pr may be dropped in verbs whose roots do not end in a consonant. Thus:

‘ST and ST, but from Vg 'to cover’ U or U and U or I

- N Class VI roots add st k -n- into the verbal oot (di the root-
) final consonant).

I et - . . Example: V&9 ‘to hinder’: 14 S6 €& (on n > 1 -» Chapter 6), 1 PL&:

Some imperatives (- Chapter 24), stands in guna Class VI roots add strong -o-/weak -u- afer the root.
hich i , stands in zero grade. ‘Example: Ve ‘o stretch: 1 o IR, 14 PL aFF:
‘The -u- ofthe 1 Dv and P may be dropped, giving the alternatives e or &7 and
T or T (As most of the few exising Class VIII roots end in -1, they effectively
lookidentical o Class V verb;
‘These features can be seen in the following example of a Class Il verb: ok {denticalto Clas V'verbe)

Class IX roots add the suffix -na- in the strong forms, -ni- in weak forms whose endings
begin with a consonant, and
in the 39 Pu).

i el emi Example: Vg ‘to choos’: 1% S U (on n > 1 —» Chapter 6), 1* P Ui, 3+ Py gurf=y
togo' “we go' “Tgo

- in weak forms whose endings begin with a vowel (L.
Root | 1°Pi(weak) | 1°Sc(strong)

‘The above contains all the general information concerning athematic verbs. The table below is
provided to give more illustrations of the principles outlined so far, and also to show the various
patterns of internal sandhi that typically occur. If the amount of new forms confuses you, start by
Tooking at Class V, which in many

“The 1 P1.consists of just the stem i- plus the ending -mak. Tn the 11 Sc, the ending -mi is added to
the stem e-, which is the guna of the root V.

UNIL | Université de Lausar
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Example III: Sanskrit (RUPPEL 2017)

EXERCISES ) ‘choose’ (3 Sc)
18 ) ‘sacrifice’ (3 P1)
1) Identify and translate. o 1) ‘splt (150
‘Example: FRIA — 1 S (Pass Ino Act) of V4 (Class 1) o carry’ - T carry’ i) over (3Dv)
2) R J) stretch (2.56)
3) fonfim: k) ‘choose’ (1 P1)
?) MR 1) ‘reack (350)
¥) m) g9 (1 Dv)
W) ST n) split’ (3 Pr)
&) TR o) ‘purify (2P1)
©) g P) ‘cover (150)
o) ot @ ‘sacrifice’ (2 56)
Q) AR 1) ‘choose’ (3 P1)
5) ‘reach (2P1)
2:; a 0 fear’ (2DV)
e 9 Tandte nto gl
%) wHI %) I G 7Y 7 A gfear e |
W; g 2) iftr AT afer 3R g Fdor s |
38 :
29) T 2) TR 7 W R el A |
g¢) FfR ¥) T TEA A WAt At g |
“; il ) = R e |
30) o
2%) wga &) i s g i e A |
) fg ) iR A i s R |
» € SRR e 7R e R
W) gofa: 37 TR e e, |
2) Using this chapter only, give the form listed in brackets
Example: ‘carry’ (3" Sc Pres Io Act) - WRRY READINGS
:i :he:r::;'(ih] AR
©) fear (350) AT A ADH THH AFHAT | Notes: 11 Split up 73 I 7 73 I 79
d) “purify (150) X f T - note the relative structure 7. TG,
M_/— ) stretch' (2 D) AT A TR i “what... that’(twice, both Nov S ) and
16 supply is in each clause. L2 Split up 7 35%.

UNIL | Université de Lausanne
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Differences in commonalities

» order of elements
text-first induction or grammar-first deduction

> amount/length, directionality, and degree of exercises

> explicit and integral inclusion of grammar in the textbook
vs separation from grammar and texts + exercises

> degree of abstraction over (morpho-)phonological and syntactic rules
> etc.

il
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Differences in commonalities

» order of elements
text-first induction or grammar-first deduction

> amount/length, directionality, and degree of exercises

> explicit and integral inclusion of grammar in the textbook
vs separation from grammar and texts + exercises

> degree of abstraction over (morpho-)phonological and syntactic rules
> etc.

» but wait, there’s more!

il
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Integral differences

» approaches to diachronic and synchronic variation
e.g. Lat. 2sG/3pL.PF endings (-isti vs -asti, -érunt vs -ére)

» learning curve and intensity
cp. time available for learning (7/5/3 years at secondary school vs 3/2/1 years at university)

> degree of gamification

> integration of extragrammatical information
e.g. cultural background, historical notes, linguistic development

> etc.

il
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finivit
deseruisti
dicunt
ideham
P
naviom, ani
-
o
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VOCALIC ALTERNATION

nu/ zer0 (or )
i §  pugnul-puqih (many, much)

i Vocalic Alternation el (entrance)
(1o whom - fr he

In many cases when the stress shifts from the stressed syllable ey~ G o)
of a stem to an ending or other element added 1o the stem, the
formerly stressed vowel either drops or is changed. The following. tial . in ‘monosyllables (not merely before single consonants):
rules apply throughout Armenian. (shoulder)

1. f/zero or p pujwn-m o (covenant)
uhpu-upnft (heart) (hyphenated vpp-mh) sibgealim w0l
ahp-gpupip (writing- the writtcn language) i the s i Folowod: b s bl
phi-pnihy (number) iy
bihg-igh (he filled - 1 filled)

Excey

prions:
a) iniial ). befor single corant

ht-bithy m...e of me)
fla 5

| ) TS— Gsiep-son)]
[Ty (something) there are a few irregula. ies:

é-pndh (desire) g (last)
b) final after single consonants: .
)

ah-ahty ) Gleep)
hifhuphll (united)
But: (around)
aph-aphy (free), for it is dyosyllabic
©) the following:
hplG-hplwl (foundation) [but ulhqp-uliqpul
(beginning) etc.] ' . (love)
pBgl-hliphul (self) (he descended - I descended)
bhushu-hfupuny (North)
swku-plhuf (how - such)
hplg-hhfighpnpy (Give - fifth)
[but highg, gen. of hhig]
Ghph-Ghphly (sleep - to sleep)
16
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Emerging issues

> Exoticity
Learners (may) have a less developed understanding of the culture, history, general
background of ‘smaller’ ancient languages studied at university level owing to their
temporal and geographic distance to their background
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Emerging issues

> Exoticity
Learners (may) have a less developed understanding of the culture, history, general
background of ‘smaller’ ancient languages studied at university level owing to their
temporal and geographic distance to their background

> Constitutional diversity
Learners choose to learn such languages for different reasons and coming from different
backgrounds (e.g. linguistics, history, theology, area studies, etc.), and hence have different
background knowledge and interests
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Emerging issues

> Exoticity
Learners (may) have a less developed understanding of the culture, history, general
background of ‘smaller’ ancient languages studied at university level owing to their
temporal and geographic distance to their background

> Constitutional diversity
Learners choose to learn such languages for different reasons and coming from different
backgrounds (e.g. linguistics, history, theology, area studies, etc.), and hence have different
background knowledge and interests

» Offer limitations
University-level courses covering these facets in ‘smaller’ ancient languages are often more
generalist or hyperspecific; language teaching may fall to colleagues from other sub-domains
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Differences
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Example: Classical Armenian in D, GB, CH

Issues
oeo

Germany: MLU Halle a.d. Saale

[Sem. [ Titel Modul ZsiyOrt Dozentin
SK BA: Mo Prof. Dr. Armenuhi
Einfiihrung in das Sprachen des 830-1000 | Drost
Klassisch ische | Christlichen Orients | SR I Miihiweg
SK BA/MA: Mo Prof. Dr. Cornelia
Einfiihrung in die Sprachen des 10:15-1145 | Hom
Koptische Sprache Christlichen Orients II | SR I Miihlweg
Sprachen und
Sprachgeschichte des
Christlichen Orients
Seminar , Christen im BA: Mo Prof. Dr. Comelia
Nahen Osten* .Grundlagen der 12.15-13.45 Homn
Wissenschaft des SR I Miihiweg
Christlichen Orients*
und ,Christen im
Nahen Osten®
SK. BA/MA: Mo Prof. Dr. Cornelia
Syrisch Stufe I Sprachen des 14:15 - 15:45 Hom
Christlichen Orients 11l | AR Horn
Sprachen und
Sprachgeschichte des
Christlichen Orients
0 BA/MA: Mi Prof. Dr. Cornelia
Christlich-orientalische Praxismodul Textarbeit | 10:15 - 11:45 Hom
Texte: Lesen, Sprachen un AR Horn
Vergleichen, Edieren Sprachgeschichte des
Christlichen Orients
s BA: Mi Prof. Dr. Cornelia
ammad: Biographien | Weltweite Vernetzung | Vorbesprechung | Hom
aus der Sicht der Anderen | MA: 174.
Kulturtransfer und Uhr,
Religiése Koexistenz | Mithlweg 15,
im Orient AR Horn
s M. Do Prof. Dr. Armenuhi
Komparative Lektie | Komparative 10151145 | Drost
hristlich Li i AR Drost
Texte Christlichen Orients
v : Do Prof. Dr. Armenuhi
Weltweite Veretzung | 14.15 - 15.45 Drost
AR Drost
D0.10:15- | Prof. Dr. Amenuhi
11:45 Drost-Abgarjan
Armenische AR Drost
Geschichtsschreiber vom 5.

bis 7. Jh. (Altarmenisch)

Solution
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Example: Classical Armenian in D, GB, CH

Great Britain: Oxford

Paper |, core course on the language, literature, history, and culture of Ancient and Medieval
Armenia.

Papers 111V, core courses on key Armenian literary genres. Students must choose to study texts in
THREE of the following subjects:

Biblical texts

Homiletic and polemical literature

Hagiographic texts

Historical literature of the 5th-9th centuries
Historical literature of the 10th-14th centuries
Religious and secular verse

Any other subject approved by the Faculty Board

N n N
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Example: Classical Armenian in D, GB, CH

Switzerland: Geneva

Baccalauréat universitaire (Bachelor of Arts, BA) - Arménien
Faculté des lettres

BA1:

BA2:

BA3 :

BA4 :

BAS :

BA6 :

Littérature et civilisation arméniennes |

Langue arménienne |

Littérature et civilisation arméniennes Il

Langue arménienne ||

Littérature et civilisation arméniennes Il

Langue arménienne Il

8

Bachelor

180 crédits

Tout déplier

Summary
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Key take-aways

> textbooks for ‘smaller’ ancient languages need to address the diversity of learners and must
not assume specific background knowledge
(cf. NoRTHEDGE 2003; O’NEILL AND McMAHON 2005 on student-centred learning)
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> textbooks for ‘smaller’ ancient languages need to address the diversity of learners and must
not assume specific background knowledge
(cf. NoRTHEDGE 2003; O’NEILL AND McMAHON 2005 on student-centred learning)

> owing to vastly different teaching offers, they need to provide a basic introduction to
essential facets of the culture(s) associated with the language taught
(cf. MIDDENDORF AND PACE 2004 on discipline-specific learning)
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Key take-aways

> textbooks for ‘smaller’ ancient languages need to address the diversity of learners and must
not assume specific background knowledge
(cf. NoRTHEDGE 2003; O’NEILL AND McMAHON 2005 on student-centred learning)

> owing to vastly different teaching offers, they need to provide a basic introduction to
essential facets of the culture(s) associated with the language taught
(cf. MIDDENDORF AND PACE 2004 on discipline-specific learning)

> they need to do so in a fashion accessible to as many learner groups as possible and
reasonable
(one size does not fit all; cf. PRATT 2002)
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Integrative constituency-based tailoring

> Examine constituency
ex. Armenian: historians, theologians, linguists (in my personal experience)
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Integrative constituency-based tailoring

> Examine constituency
ex. Armenian: historians, theologians, linguists (in my personal experience)

> Tailor teaching goals to intersection
language competence is the core for all constituencies; include the necessary, divert the detail
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Integrative constituency-based tailoring

> Examine constituency

ex. Armenian: historians, theologians, linguists (in my personal experience)
> Tailor teaching goals to intersection

language competence is the core for all constituencies; include the necessary, divert the detail
> Expand the frame of reference

include essential historical and cultural information, both as commentary and through text
selection
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Integrative constituency-based tailoring

> Examine constituency
ex. Armenian: historians, theologians, linguists (in my personal experience)
> Tailor teaching goals to intersection
language competence is the core for all constituencies; include the necessary, divert the detail
> Expand the frame of reference
include essential historical and cultural information, both as commentary and through text
selection
> Create diversions
include clearly marked additional info section for key constituencies, incl. TL material
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Integrative constituency-based tailoring

» Examine constituency
ex. Armenian: historians, theologians, linguists (in my personal experience)
> Tailor teaching goals to intersection
language competence is the core for all constituencies; include the necessary, divert the detail

> Expand the frame of reference
include essential historical and cultural information, both as commentary and through text
selection

> Create diversions
include clearly marked additional info section for key constituencies, incl. TL material

> Assume nothing
in both core and optional sections, do not assume constituency-based foreknowledge; target
interest groups; provide a glossary
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A nascent example

[see other file]
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Advantages

> help foster deep-learning and understanding of underlying and/or concomitant concepts by
connecting the necessary with the pleasurable

> encourage self-regulated learning through different angles/impetus on the same material
(cf. CassiDY 2011; WENGER 1998)

> allow for the integration of language learning and teaching and current research in various
domains, thus increasing student appeal and material retention
(cf. GRIFFITHS 2004; LESTON-BANDEIRA 2013; FINK 2013:45)
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Summary

» university-level textbooks for ‘smaller’ ancient languages can learn from their
secondary-level ‘mainstream’ counterparts

> teaching and learning differences in the different contexts, varying provisions, and
foreknowledge need to be compensated by targeted tailoring to each language’s core
constituencies

> still, no advanced knowledge of any other discipline must be assumed
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Summary

» university-level textbooks for ‘smaller’ ancient languages can learn from their
secondary-level ‘mainstream’ counterparts

> teaching and learning differences in the different contexts, varying provisions, and
foreknowledge need to be compensated by targeted tailoring to each language’s core
constituencies

> still, no advanced knowledge of any other discipline must be assumed

» in doing this, the textbooks become more widely useable for independent and
diversely-interested learners
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